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BACKGROUND 



Dro?o.^f J"^^-®""/ united States (PLUS) is a national service 
nf^^A^^?.^ initiated in December 19 85 by the Capital 
nillA^^^^f^^^^^ Broadcasting companies (ABC) and the Public 
moh^^i?;^^''^ service (PBS). Key goals of this project are to 
mobilize and organize community resources to deal with 
illiteracy on a local level and to raise local and national 
awareness of the widespread illiteracy problem? national 

In response to the national literacy effort a literacv 
coalition for the Memphis/Shelby County; TenSeSsee area was 
established.. This coalition, Memphis-ProB4ct Litertcy ?M-PLUS? 
rS?!5 °/ Chairman, Rear Admiral David L- nfr?^^ 

Chief of Naval Technical Training, Naval Air Station Memphis 
sought innovative methods to expand existing literacy dJliveJ^ 
systems to reach greater numbers of adults/^?ung ad"ts. ^ 

Knowing the Navy had been conducting, since 1978. a 
remedial reading program for its young recruits? 
Admiral Harlow posed the following question: "-^i-s., 

r.>.™,» concepts from the Navy's intensive reading immersion 
program oe aaapted for a community reading improvement program? 

Droi^Si"^«^n^^n«^ J?^o' ,five successful reading improvement 
cJSnSfJfAo^^i ^^"^ ^ ^^y' w®®^ intensive reading 

comprehension program, were conducted by M-PLUS. All of the 
adult/young adult participants had an initial reading gradS 

cloaram^^wi';^^^^^^^^ ' '''' participants in Ihlse 

programs were as follows: 

off the work" sitef^"'^^^^ employees released from work - taught 

pmmn^o^o^^'^t^?® I-ogistics Agency (Federal Defense Depot) 
employees - released from work - taught at the work site (2 
programs conducted) . 

Ja«>.>,I!?I"P^°^®!i school dropouts from an innercity 

neighborhood - taught in a church facility. 

^\ "At-risk" high school students - taught in a summer 
(in-school) program. 

The goals for these programs were to: 

..^1- ^Kaise public awareness of the characteristics of adults 
with literacy problems. 

project ^^^^'^^^^ community resources in a joint literacy 

Provide successful, non-threatening learning experiences 
for adults/young adults. 
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5. Restore and develop adult self -esteem. 



INTRODUCTION 



D3ann?ni'V*„l^U^"''"^'"^S'' 9overnnent have already begun 

len?S^'„n? llt^'^"" Obviously, the workers of the nirt 

coZ^an'"anf?ea'^o1,iS,\Vi,'\ell f^'\'o"'pre=pI?l"s\'*dirt4 

S|l!?ror;L»rl?an^SilS"a\^a «o€l^^^^^^^^^ 
»\/al\=„\-^hfpT^^^^^^^^ 

taSioS;S'affSrd°for''iSi""i^-Vy°""9 No"long«'"an 

n%|SUs-~ -a^-1r«i--t«^^^^^^^^^^^ 

r-^.A^t^^^^^ " Literacy's Westside High School intensive 

reading immersion program was a pilot nroiec? 

m«S??f ? coWSity partnerships i^n'SeK^tlTfshe^ aSd 

mobilized to improve the basic skills of its young adults while 
enhancing the quality of their lives. More specif iclllv it was 
a pilov: program planned to incorporate special instruction?? 
It^liZtf^i'^T^^^^^^ ^° - thi m'o?fvrtfoi°S^^ 

PROGRAM DESCRIPTION 

«>.^«'^^f reading immersion program was conducted for two weeks 

HioS/Sr° °^ westside High SchoS?.- 

High/sr. High students were transported to the Droaram bv a 
?e^d^^n« ^'^^^ arrived at 7:30 a.m. After breakfllt? threl 
reading groups convened from 8:00 to 3:00 each day; on field 

IS'an^aI?'conlltf^-"°i extended. ClaSses weJe condScSd 

in an air-condition«d, "open-space" room. 
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STUDENTS/RECRUITMENT 



by a^^SeSsiSi^'^^f^h^i.hnnl^^^^ ^^^^ P"^"™ conducted 

i^r^^^^^^^ -^^^^ III 

&d%ad^^^^^^^^^ .t'r 
these youni pe?p°L''to taken''S>f l'i°cce?t'i"^^^^^^^^^ 

learnei tSJe?"^^'^ characteristics of these young adult 

1. Age range - li-is years 

2. Race - 11 Black, 2 White 

3. Sex - 11 Male, 2 Female 

4. Reading Pretest Scores Range - 2.4 - 6.1 

5. .School Grade - 7 - ii (Majority nth graders) 

Coining into the program the maioritv of these Qi-nH«»«<-e 
dropouts) s\uden?^:"' characteristics of ^-at-risk" (potential 

1. Lacked an affiliation with the school 

Demonstrated inadequacy, insecurity and isolation. 

b^i\^^^'ou^snlsi""'''°" ^'"^ "'"^"^ ^^y^--- or 

^?f^*,?i.°°"^^A®"°®' were easily discouraged, were 

about being s evert 1 g^Ide 



2. 
3. 

4. 



levels below their colleagues in basic skill 

5. Voiced low self-esteem 

6. Appeared bored, unmotivated and skeptical 

7. Were disillueioned with the learning process 



INSTRUCTOR SELECTION AND STAFriNG 

Dro^r'^®™ instructors were selected to teach in the reading 
program. Two instructors, one elemantarv anH TTnl 
ser;ondary.certified, were retired' teachers who taught parttiiS 

e?even »fn^h ^^'^i!?^^" program. The third inStrSctor, an 

eleven month. Career Ladder II Westside High School teacher, was 
l^^^^^.^^^y^^r vetersin with a Master's Degree fn Special 

Ineni^\^°Jl/''^^^"^^^^^ volunteer Navy Educltional 

Specialists provided project administration and instructional 

SKS;.. Na^ enlisted men, serving as role moSSff^or ?he 

cSSnfeloJs.^ ' ^^^^^^^i' participated as teacher aides and 
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mai^ not^^no!/^^^®'''' indicates that teachers for adult programs 

INSTRUCTIONAL METHODOLOGY AND MATERIALS 

Test^^SevS% "^'nt^P?^^,^^^^^ ^-^^ Ga tes-MacGln^f L 

iKi'v ^eadiS; (=°3P"H"^ion section only) to'^ determine 

en-cry reading level. This test was chosen becan«o -n- i 
administered ih the Navy's remedial retdingcoSse. Using thesi 

ch?sen^^in7 ?Ste 'r^.^H^ ^^^^^^l^^^^' curr^iculum materials ""SSe 
.^5? ^f^®,®. reading groups were formed. within each 
f^^^P/^ individualized and group instruction were conductid 
J?v?ni^^h^^K''^^;.4?^^^^^^ ^° proceed at their own ra?e whi?; 

S Jl^ be^^efit of peer support in small group activities 
fir f i ^^""f^P^ combined for activities in preparatioA 

^""u^^ ^I}^ utilization of community-related 

SamnhlSia !nS^ newspaper, maps, Tennessee Job service 

.^"^ forms, and menus from local restaurants. The 
ff^i, ^^f^-,^"^ groups concentrated on reading comprehension, 
study skills communication skills, some writing skills aSd 
Se^SvefoSSin^if TJ^la^ger group activitiefeicouraged 
alLSed th? ^S^"""-^ students Ind 

fiif^f ^® teacher aides opportunities to insert life 

rSle modelL ^^P^rtise which seemed to enhance their image as 

sti,A^n?<=f"K®''®v^ ^^^P^ served to broaden the inner city 

/ background knowledge by enriching vocabulary, 

cu^\"ur'ari"x?^^^^^^^^ --^P^^' Providi^^ 

the fllTe^tr^'^L^^^^^^ 

developing -^nd strengthening reading comprehension - reldin| to 
learn and to grasp ideas. A variety of reading methods were 
SfS.*Si°^ as teacher/student oral heading, partner relding? 

SoSr word^f^i^"?^ /^"^ ..^"^"^^^^"P^^^ sustained silent reading 
Some word identification was taught through application of 

KoZeilV f^^J^^tujal/contextual analysis and dictionary us^age! 
However, the majority of the instructional time emphasized 
SSS^S^fi""? ^.V^^'^l^ material to derive meaning f?om it and 

^L1^ ^P«°ifi° that need doing in specific contexts? 

Skill development centered on these thought-getting processes: 

1. Finding and understanding main ideas 

2. Grasping sequences in time, place, ideas, events, or 
steps 

3. Understanding relationships of events, characters, time, 
place, etc. ' 

4. Understanding and following directions 
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5. Understanding character and setting 

6. Grasping implied meanings/and drawina 
inferences/conclusions arawing 

7. Distinguishing fact and opinion 

^* analysis of facts and information - text level 

comprehension versus word/sentence level 

The usual school group reading instruction with its time 

iS?tr?re"ta'ti1?n" n"?L,^%"^ itself \ell to individual studeS? 
interpretation, prediction, evaluation or analysis. The 
development and practice of these more thouaht 

^^ills require intensive^ Yime-consuSing 
efforts of both the individual student and the teacher. 

«r.o^?5iH program with its small student/teacher ratio 

provided ample time and opportunity for the encouragement and 
So^ifhn^v"^"^ of these higher order skills. Worksheets aSd 
workbooks cannot replace teacher-led discussions of the ties 
f^Vl!" textual information and concepts and existino 
individual student knowledge. existing, 

groups, the teachers were able to heltj each 
student experience success because they were able to" 

1. Capture student interest by relating to students' past 
experience or by providing a background of experience. 

^* i^HiS^-^^""^^?^^ establish a purpose for their reading and 
adapt reading strategies to accomplish their purpose. 

^' uSderstandinl^"^^^ concepts that might block their 

^* variety of reading materials on individual 

ability levels. 

u.r curricula materials used in this program were selected 

by the teachers from the inventory of excellent materials 
I®"" Education Division of the Memphis city 

S?nS2i^;. Iffi^'f^® ""^^ °? teachers had prior knowledge of tii 
students' ability levels, their personal interests, and past 
J^nSoL-^^J''' curriculum materials, the materials selected Sere 
appropriate, challenging and enjoyable for each adolescent. 

Ar.^.A^^^^^^^ reading books was in booklet form which was less 
intimidating to the poor readers. Within each booklet, the 
reading selections began with stories short in length and 
gradually increasing in length as the success/confidence of the 
student developed. The easier beginning stories helped to 
overcome the students' failure mindset and guaranteed early 
success. Excellent textual display, the arrangement of words, 
pictures and white space on the page, contributed to the 
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readability and high interest of these materi;,ie n 
Ihl^^^ Jf^^ ^^^P®^ ^° accomodate for visual problems As 

faliiv' whii^fi^nV"''";. Skinning and soann"ingTaf 'l\a?^ed 
r^?ti^^J^<^ entertainment or sports section 

eS^eSen=e"lor';1,s?'^=""'"' ^" was ""ffrsi 

Ss\£|S?if n '^^^^^^^^^^ - fh^"ir-%„l~\ei°erf 
sarcophagus" in the Harnesses II Exhibition program. 

INSTRUCTIONAL MATERIALS 

The specific materials used are as follows: 

iSiiyfsl^l Steck-Vaughn Company 

Readina sgni«»^^! »^ Steck-Vaughn Company 

^ tBlSg/Gri l if ^ ^ Steck-Vaughn CompanJ 
Commun icatior} for Today 

on^^M^H^ ^>^adinq Skills Scholastic Book Services 

SoL^f^^^H? •^^217^.^"^^ T Portwood and Portwo^d 
Famous "^^^^ ^^^^^"^ Charles E. Merrill 

ioiiSiiiSi^Sans IJ^-J-Vaughn Company 

r^n^^^v^^f ^1 « ^ Steck-Vaughn Company 

S^lgai Thi SEiSl ^o. 1. Scripps-Hlward Publishing 

uriricaj TninKlna for Adui ^a Steck-Vaughn 

llrltonl^ tl^rSL^^ .. W^^^^y ^^^^ Skills Book 

Sffi |»g?nggg Chfln , pngf> Charles E. Merrill 

Real Ufa gmplQyff^nt Ski ll s Scholastic Book iervices 

City Maps 

Local Restaurant Menus 
Tennessee Job Service Pamphlets 

EVALUATION 

rofi^o^^ir ^f^^ on this intensive reading immersion program were 
collected using standardized instruments, questionnaires / dtll 
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Sell^Ao^S^J^^I^IeS'SJ Itn^ltk.''^^^'''' participants, ana 

-^i^tJ?^ r:TX ^ :st^lV ^ ^^^ 1. was 

section was used to r«rtr-rt' basis. The comprehension 

:^^s%^en%^r^e"^ti"sr«'L^e'^"e&ii^^^^ 
l^r^^?e"l^\"eU^tV?/iuS^^^^^^^^^ 

Shicrranaes ^-^^ c:^°" % ^iJ^^^t-type five point response scale 
and Tf?«^P^V life, leisure, relationships 5ith others' 

drawn pti ffS ^ i f.. content of the items was 

arawn. Reliability was determined to be 7a n«^n« ^.^1 

SfnSr"?^;^"'^ technique individuZl scorel can 

range from a maximum of 80 to a minimum of 16. scores can 

studeSts^chllkld°\^he"v ^PP^^^i^ all thirteen 

r^=^ -Afl^Mn^t^iS ?h\^ l^e^s? 

?eadiSg. ^"""P ^^""^^^^ ^^^^^ receiving immediate help Si^h t^Sir 

which*wls\i?f^5S^n^^1,"'^*"."*^^"^ ^.^^^^ l^^^l increase of .94 
Droora«« ^^^"^ exparienced in the four M-PLUS 

programs with the older adults. However these stiiHon+.e 
Mso^^'fL ^^^^ instructional time due to the man? ?iel^ "^^^^^^^^ 
i^fS'K^^® severe vision problems of the majority of the students 
Till tL'':?n^^:t:?'...T Po^ttest scores^ere consifteni 

Tt? «rt«?n?-2™^" reading level on the EJcwall Reading Inventory 

SoJSii „ ^^4^^® M-PLUS project. students did begin the new 
school year with enhanced reading skills. 

fpl^*hl®^^-^"'^^S*^®5 °Jl^ ®°*1® °f 1-5 that all of the students 
relations?fnc^w?^>,^^!?^*^^"' ^^^^^ education, their 
^;fi<o?'«,+.^^P! ^^^^ others, and life in general after 
SfJnf^^P^V*" reading improvement program. Raising 

Of ?he p?oglam ^^^^""^ ^^^^ began was a key g^Sl 
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PROGRAM EXECUTION 



as riskJ^is^irfs^Sn^M^S ^"i?«^vative learning experience is 

indfsVry^^^^TtTe^^^^ ^^^^.V^ ^/^^ private ^businlsS tnd 

i««H,r,P+5^,' ° health care institutions banned together to 

S?f"°3.Jl»r.^f!^ffl?^A^.^.^"i^^^ experiment in a public school? 

a quick fix for 
was designed as 
enthusiasm and 

proiessionai battle against illiter/r^v %F^^f°^^J: 

eli.enti/coSdUi1,"Va\%e°k^^^^^ 
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WHAT WQpyg fl 

1 JfeJ^^t M«,*ru?=r/slur^o«f„a?^^^^^^^^^^ 



WHAT WE DXp 



Pfi^ government funds. Throughout the nroora™ ror-^f? 

=?n5iJ2 , ^° student had a hearing deficiency several 

WHAT WE LEARNED 



w2xrth?Tn'?itiaSrc^n'"sel!"^^'"' ^"""^ 

" t\^Uru't¥hi'TuniSr1.=n'? - 

^' JisSal^nrnhfA*. ''^ ^"=1"" trained to look for signs of 
Ivaluati^M^ *" * encouraged to recommend visual 

?eLin\"*p"oVraB':°"'^ """"^ beginning the 

According to the American Optometric Associ ai-^rtn /»««\ 
IkUls^Jl^oilt' „ni* i"**'"""" eight*"il|ersn2 ^iSi^ 
|5ic"Vart e^e'tel?;.",*"" °' ^''"^^ =°^«"<' 

Eye Chart examinations in the local Memphis public school 
are conducted for grades K, l, 3, and 5, but even these a?e 
?ivon1l^"?f^' ^'^''^P^ teacher referrals,' in thl upper grades! 



While most cf the visual 



SJSS!!!? ""^^f^^f? ^¥ optciaetry clinic could only have been 
professionally diagnosed, teachers can become more cognizant of 

S?eS^to"^o^H ""^n ^^^^^i ^^fi^iencies evidenced thi^l stuSln?! 
llSld^have b^fn academic achievement 

5ith alas Ac the stuaents had begun the project 

glasses. Attacking the lack of dental care for 
disadvantaged youth is "fighting windmills". "^''''^■^ 
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WHAT WORKS i:> 

Good nutrition contributes to better learning. 

WHAT WE nrn 



Student apathy, short attention span and sleepiness in class 
fS^^i" attributable to poor nutrition in students from all 
TS°?"°5^°^L^^^*^^* Because poor nutrition generally goes 
hand in hand with poverty, breakfast and lunch were provided for 
the students. shoney's South, the adopt-a-school business 
g?fakfa^.t^°n'H ^nn^h^^^ provided a nitritioni! 

d?nS5 u^«!?,l4.^'''r'^^®^°^ ^f^* J^^^ corporation also provided a 
dinner banquet at their nicest restaurant for all the proaram 
participants and their parents/guardians. program 

WHAT WE LEARNED 

1. The Students developed conversational/social skills during 
the meal times. They interacted quite well with the 
teachers, support staff, and peers as they shared food and 
experiences. Bonding took place that aided student 
self-esteem. 



The restaurant meal allowed parents/guardians to interact on 
a social basis with their young person's teacher; they 
observed first hand the unique relationships that had 
developed between their young person and volunteer authority 
figures . 



11 

14 



WHAT WORKS j f;^ 



stSdSn?riLJ^^ have an affiliation with the school and other 
students show more interest and motivation in school. 



WHAT WE DID 



Adolescents have an urgent need "to fit in" or hPinnrr . 
peop!; an"Ident?lv'thi" ^^'l^^-^^^P<3 program ga?e the°se%oSng 

?heir;tude'nt"s were^.^.f ^ ."^^ " the^'s'lhoo^l ?hS 

telcLr indict ^-PH l.>,f?^°*.l^^* interviews with the Westside 
aStiv1^^;« i»,5f^.>?^*^^"'^?® program, its personnel and its 
activities gave the students opportunities to be in the 

?e?a?Sd°" higffights were entSus'iasticall? 

Serlif icat^ f .^"^^ disadvantaged youths have received a 
ShfnVo« K,; ^^u°."-^" adjiiral, been personally served fried 
chicken by a chier executive, shared breakfast with a fighter 

on the VrTt n^.af ^"J^'' ^^^^ ^ submariner, hid their pictSres 
«™ ? P^5® °^ ^ newspaper, appeared on television - to 

name a few firsts. Our students needed a positive affiliation 

securftv^'^ne^f^.'iirV ''t"/"^^"f\ ^^^^^^^^ related to ''tSe 
fn^oJ;!? ^^Vl^ w^t^ a supportive group. The 

T>i ^"t^"°ti°ns, the quality and intimacy of experienced 

^^^^^ the community motivated the 

students to come each day and be a part of a program where thev 

M^otaY^SScf?^ ""T^^iS^^'J- ^^^^ affiliation ?el? iult be ^ 
adolescents development of programs for "at-risk" 



WHAT WE LEARNED 



^* »??«f,®S"^v^]( warmth that came with the group affiliation 
allowed students to develop interpersonal skills with peers? 
teachers and other community adults. 

2. This affiliation engendered an ideal peer 
teaching/cooperative learning environment. 

^* roiL ^hlt^i^niS" allowed students to take on leadership 
Joi,^? they would never have been allowed to experience in a 
regular school program. 

4. This affiliation gave students the confidence to admit 
rSjectiSn^ ^^"^^ without feeling peer or teacher 

5. Students soon began to replace the failure mindset with a 
successful one. 



12 



WHAT WORKS # A 

fe??Sf^f!J^ youth programs include good communication with and 
active involvement of parents/guardians. a^j-ca witn ana 



WHAT WB nrn 



oDPortunitv aiafiSS?!"/ "™a^^«ted" as a unique, enrichment 
at?P^5 2v t-htTt I students who had been recommended to 

attend by their teacher. The Westside teacher conveved to the 
parents/guardians, whom she personally visited or cSlled tha? 
this program would be a privilege for their yoJnasters sho 

coidSc't"^ ^?n?erltt?nS?v"''°? ensuring gUTt\en1fan^^ aSd 
Interestingly, a twosome who missed the bus were 
somehow promptly delivered to school. An initial newsletto? 
explained the program goals, schedules, and activitieS 

progfam''\''e\^che?2 ^^^^ "^'^ ^^^^^ ^^^^ alf^he ^'tudVnll; 
SfSHf,^ teachers, and support staff as they shared a fre4 

cS?^«nnt"^ ri">f"^ Parents who attended the awa?IS 

^f^^-™^ government, business and community 

partners who had taken an interest in their young people. Good 
communication with the home elicits support. PeoP-^e. Good 



WHAT WE LEARNED 



^* Ihtlt JJo^™?^; "^^^ excited to have someone from their home 
share the many new relationships and experiences with them. 

^* j;°f \ Pj^^^ents/guardians will come to school activities in 
which their young people are being successful. We need to 
make sure each child is able to experience some succesl. 

^* S?f^S survival needs are more urgent to many parents of 

present/future educational 

Se nLS^n^^^i'^H^^^^^^^?- ^^^^^ °f ^ 9°°^ education muSt 

be communicated more clearly to parents as well as children. 
Literacy programs must be family literacy programs. 
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WHAT WORKS f *S 

?elintno«^"n'l+.°°"'"'"?J?y organizations can provide valuable 
clmuni?;. readily available within the educational 

WHAT WE DTP 

Education of its youth has become a national interest of m^nv 
to^ho^^VS^°°"^"?J^y organizations. Mos? of these are eLi?ed 
0?ten ^ii^L\° n^^Jj^^^P^^^ ^1 P^o?"»s which will benefit ^oGth 
Often school needs are not voiced outside the educa/innai 

^^^^^ specific contrib5?ions lo^ ?Sis 

pa^tici'oaPS^ one person or organization was Snwilling tl 
pltitioiSd! received much more than we^had 

^* SiinSfff! Employment office was asked for job service 

pampnlets. We received pamphlets and a guest speiker! 

^* °/ Memphis Parks and Museums was asked for free 

°" ^ museum, we received free admission to two 

?ac^li?iJs .^^iV'^addSFi^ ^ ^^"^ °^ vocational training 
Saiiirs'a; teache^lides"''""'"^ P"^'^' technica! 

4. Shoney's South, the official corporate "adoot-a-school" 

fSScheS bSt IdSd'^^'nf^PP'l^^ free' br^akfaKs°!nd 

a^d n^^on^c ^i^^^r banquet for the staff, students 

and parents where top managers waited tables. 

5. Southern College of Optometry was asked to provide visual 
screenings; however, staff doctors provided onsite IchSol 
f?fffS«"ll' ^"^^ conducting examinations and 
lti'^ltss\TXf:^ol^^ personally delivered and fitted 

6. Plough Enterprises, the junior high corporate sponsor 
provided Cross pens to the participants. sponsor, 

^' ^^m^^^o«^''';^.^"^® ^^^I^ donate minimal school 

IuDDlie« J^^^^ request by adding enough 

f HHoi students to begin the school yeal. They 

at the schoSl ^ ^° provide support or assist 

^* nJn^^^^^.nt^^.f^^^'^^^^^^^^y schools were asked for 
promotional items; representatives personally brought 
encouragement and trinkets. oi^ougnt 

WHAT WE LEARNRn 

^' odi^r^'Ji-^S^ff business and community to know specific 
educational needs. voice your needs. Ask for specific 

14 
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5«2 A^^h oiJ?^ ^k'^I'^^^ appropriate channels. Emphasize 
how each contribution is essential to program goals The 
community is an eager partner waiting to help improve the 
education and skills of its youth. When businesses knot the 
problems and became partners in tSSi? SoJS?ions? 
SSflpe'n'di'nr ""^f^ resistance to school program^ 

People and their organizations want to be active 
on-the-scene participants, not just passive provider^' 
Enthusiasm was contagious. P<issive providers. 

Businesses must become more vocal and agoressive as 
consumers of the high school graduate. aggressive as 

peSple^^^ supporters are a great motivator for our young 
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WHAT WOPKS f fi 

Prompt feedback improves student performance. 
WHAT HTD 

mainlaiS^l performance helps the learner to 

maintain a knowledge of how he is progressing and enables 
teacher to assign appropriate stude'lit ^f oUoS?on acSvitils ""al 

feed\aTk'^ ^^^^aVh^reVf nT r e^a^l^^r ^e^^p^ekl^e^ v'Tet'd^^^ 
JoS?n7°"^^°" P^" tutoring and clop^erative ^earnina 
techniques provided our students with a dynamic lllrSiSo 
environment. Each of our three reading g?ouDS had ! 
student-to-teacher ratio of 5:1 with peribd?"alsistaLe 
provided by a teacher aide or resource per\"n.°^ zlnt%'%'roposel 
^ooHh,^!;. JL ° because the poor reader needs the prompt 

fjf^-"-,./®^^^"^ groups can provide that special individualized 
attention a young person needs. Arranging the teacher and the 

f tiT™^ ^r^^^ ^fl"^^^ ^^^^^ ^i^^^ communication and pr^^^ 
^i-nHonT ^^i""^^ enhanced student performance. Now the 

^oSj^yH,',^"?" occupied the back seat in a room and never 

participant; no one would let him be a passive learner or a 

lo"^it ""t/^? ^^^PP^^ over; he Zs not pILitted 

no«?h^.^?^^^ ^^^^ timely, supportive feedback coupled with the 
SS?i^ation to'V.^^^^ fostered strong studeS? 

hourT succeed. Student progress was monitored hour by 

WHAT WE LEARNED 

^* reading materials to assure early success 

J?an™?^ "J P?fr, reader. His fear of failure can be 

traumatic enough to hinder his ability to function. 

2. Adolescent poor readers are uneasy at first with all the 
personal attention received in the small group. Direct lyt 
contact may be difficult for some at first. ^ 

3. When a student experiences some success each day, he knows 

^® becomes excited about attacking another 
skill. Nothing succeeds like success. 

^' worthy of another's undivided attention is a strong 

motivator for success. 
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P^^PJ" feedback from peers and teachers fostered a 
fz^"^^^"^®^^?P®"^®"°® the students themselves. The 

ilffnfl^ motivated each other because they had commSn 
cllslmate°s.^^' "^""^ "° alienated from their 
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W HAT WORKS f 7 

Good teachers create an environment conducive to learning. 



WHAT WE DTD 



teachers/teacher aides. The three lead 
|pSi;f aT^^^?fve^?n^t\^Vo?f Ta^.^ ^""^^"^^^ 

"^fr ^luW refh^ods°"o^f=%e°Icfi^nr'r:"ad?|^^^^^^^^ 
generalization drawn was a good ^^eacher not ^S^n^^.^^*-^ ^^"^ 
l^^^:sTTsi -St ^cont'rtlffn^^ vfri?bTi^L^^s't^d%n'S 

and eS?hu\\\1t\^| tl'ta'ckl'e%reS"e' "Itifi^]^^' aiS^SS^A 

th2sr«\\L "^i^'i'lJ^^^"^^ ^^^^^^^^^ iJneS 
relnSc? ?o?"Jh.?;^ enrolled in the reading program mainly oufo? 
inS?est in ?ho« ^^^ource teacher who seemed to take a personal 
interest in them. We had to establish this carino at-*-^ 

tlf^H..l^ t^*'!^" approach: students and tS^^^ 

?n«^^i^1^. shared a single table during the small Vrou^ 
i?n^fl''« °"fi, Vv"®' adolescents selmed to enjoy ^hil 

2i?re?\%Vkftt the frieVly^^amiiy 

Sari personal exp\"r. ^^udents and teachers were able to 

iences and humor while developing closer relationshins o«r 

^la?5S%roT?f./>f^'^"^? ^^^^"i"^ e^eri^^^^^^^^^^ 

learned from teachers, teachers learned from students - thev «ii 
i^lTt together. Motivation to read was incr^asJd as studeSs 
began to value group learning and group success. stuaents 

t^«-r«"iS^«l''P®°J^^^?i}^ attendance, behavior, and achievement 
were reinforced wi^h frequent and honest prai4e. The lelrSiSJ 
enviroLiment was purposeful and peaceful. P""^^^®* learning 

WHAT WE LEARNED 

^* ?n^^i,"2 the Students personally helped the 

iSferestrng. "^^^"'^ sessions more^ relev^ant aSd 

^* exc^te»«?t ^.nT'f "'f^^'^Jf® P1°Pl« the program added 
exi..i.tement and a learning dimension for the teachers. 

^' I-'Jo'no^l'/'^^i®®?®"^®. thrive on innovations which are unlike 
the normal school environment. 

^' Inlllnn^lJ^i^^^H achieve more from a cooperative learning 
environment than from a competitive learning environment. 

^* J?!J^>.J'1?' environment of the small group is conducive to 
?eadiSg slslioJs^^^^^^ habits and providing supportive oral 
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5. 
6. 
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CONCLUSION 

"at4is52^eJo\escl^^^^^ iinmersion program is successful with 
WHAT WR nTn 

1. Raised student reading grade level (see Table (l)) 

llllittt whi^h^i7n.1?'5'n^^°"^^ experience within the school 
1^ Which helped to recognize and develou the si-nHoni->« 

perse^'eranc^ teaching serf'-gilSipfi'n^^anl 

'\ re?a?i\nthips/-'"°'^^"" °' positive interpersonal 

** ^J^^^ significant contribution to each student's mental 
emotional, and physical well-being. ^uaenT: s menral, 

Demonstrated success through the partnership aoDroach of 
school, home, and community. ^ approach of 

adJlSfcen^^I'"^^^^^ ^° ^^'^ community the needs of "at-risk" 

7. Provided cultural opportunities for students. 
WHAT WS LEARNRn 

Obviously, we learned there is much "work" to do: 

READING CHALLFNGES "TO WORK" OM 
1. Separate reading improvement courses available in ho^-h 
ll^itl b\"lVrhi°?;o?i^^ rea^dlSg^feilrai" g^rfd^ 

^' courSf ob^^en°/^v?«^^^ Program" where individual 

SoaJfnr, J"^1^ include student demonstration of 

IJunin^^f to the course and textbook, 

strategics. text-specific "reading to learn" 

^' sSiff^^S^hf«^r??*/° all teachers to teach reading 

Skills within and for their specific curriculum. 

^* st^iTde^'nt ^^""l^n n'^Vi* "'^^^H taught systematically to each 
stuaent - includes note takina. teat i-av-inrr 
Skimming/scanning, etc. a recommtnditili; from A Nation 1>4 

^* ySSth*illite?rcr"^"^ °^ community and parents in attacking 

^* fol^nn^^^^''?^^''® involvement/partnership of the business 
community m innovative literacy programs. 
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S!!???® ^^^r^ P*"^,*,".* the reading grade level ot hi = 

pwgrals"? "^^"^ available lemldiation/SricLSnl 

Implementation of more suiamer intensive read^na ^«™«»>.e^«« 
programs, especially for "at-risk'' adolescents. 
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TAB.' E 1 

STUDENT AGE/GRADE 1. SCHOOL/READING 
GRADE LEVEL USING GATES-MACGTNITIE 
READING TEST 



AGE SCHOOL GRADE PRETEST POSTTEST GAIN SCORE 

15 10 4.7 

17 10 6.1 



17 11 5.8 

1! 9 4.3 



6.4 1.7 

6.4 .3 

5.8 .0 

3.4 .9 



II II 3.2 4.7 l!^ 

1? ^] 3-8 4.7 .9 

13 I ^'^ 1.7 

^! 11 3.0 4.5 1.5 

16 1? ^'^ 1-8 

11 2.4 3.2 .8 

18 10 3.4 4.7 1.3 

Mean Age » 15.9 



Mean School Grade =« 9.7 
Mean Pretest = 3.91 
Mean Posttest = 4.85 
Mean Gain » .94 
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TABLE 2 

ATTITUDE TOWARD EDUCATION QUESTIONNAIRE 

N = 13 

FACTOR MEAN RATINfl 

Self Expression 4.54 
Education 4 26 

Family Life 4^27 
Life in General 4,31 
Leisure 4,08 
Relationship with others 4.25 
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APPENDIX I 
ATTITUDE TOWARD EDUCATION 



Directions: The following are statements concerning this class 

at?i?u§e??Sat^? ^^^^e^ information^bSu? lH^^' 
Jtaio«fn?« learners have about this class. The 
^""^ °^ that there are no 

answers. Please indicate your 
opinion concerning each statement by 
circling the appropriate response at the right of 
each statement. 



Key: 5 - Strongly Agree (SA) 
4 - Agree (A) 
3 - Undecided (U) 
2 - Disagree (b) 
1 - Strongly Disagree (SD) 



^* ■^.i^^^ t^^t ^ t2il^ more easily 
with other people. 

2. This class has helped me to expres 
my ideas on paper. 

3. This class has helped me to express 
my Ideas orally. 

4. This class has increased my ability 
to complete reading tasks. 

5. I am more open to change and new ideas 
because of this class. 

6. This class has increased my desire 
to better myself educationally. 

7. I feel more confident when I am with 
my family. 

8. I feel this class has improved my 
relationships with my family. 

9. This class has enabled me to be more 
confident about my future goals. 

10. In this class, I have gained some 
wisdom and insight about life. 

11. This class has caused me to read more 
in my leisure time. 



SA 


A 


U 


D 


SD 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 


5 


4 


3 


2 


1 
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SA A U D SD 

12. Because of this class, l have a wider 5432 1 
interest range. t ^ 2 1 

13. This class has reinforced the idea that 5 4 3 
I have a responsibility to others. 

14. Because of this class, i am better able 5 4 3 
to work with groups of people. 

15. I am more open to the different life- 5430 i 
styles of others. s 4 3 2 1 

16. I am more open to the opinions of 54351 
others. ^ 'i .i z 1 



2 
2 



\ 

i 
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APPENDIX II 
QUESTIONNAIRE 

anlSers°to^?L^?;jfi^^.P =°»Pl?ting this questionnaire. The 
lnrtl%lln^\l%il^^^^^^^ lil\ltll,^^ the program 

1. Name: 3^^. 

2. Address: 2ip: 

3. Telephone Number: 

4. Date of Birth: 

5. Last grade of school completed: (please circle) 

123456789 10 11 12 

^* beini^i n"?h?f statements which are true due to your 
oeing in this reading program. 

a. I don't mind reading out loud as much as I did before. 

b. I learned many new words. 

c. I learned to read better out loud and silently. 

d. I enjoyed learning and reading new materials. 

^' iSeSspape^sH^^^^^^ reading more at home (magazines/ 

f. I understand what I read better now. 

g. I was not afraid to ask for help from my teacher. 

i. I felt comfortable reading in and to my small group. 

j. My teacher helped make my reading interesting. 

k. I feel I wasted my time in this reading program. 

1. I felt that my teachers wanted to help me with mv 
reading. *^ 

m. I realize I have to work on my reading outside of 
school. 

n. I feel better prepared to start school next week. 
7. The reading I did in this program was 



Too Hard 
Just Right 
Too Easy 
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8. 



Did your teacher explain things well most of the time? 



Always 

Sometimes 

Never 



9. When you did not come to class, the reason was 

Feeling depressia^_Hot toough sleep" ggt 

interested 
in coining 

10. Name any problem you had while you were attending this 



a. 
b. 
c. 
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11. How would you rate your teacher from this class? 

a. Excellent 

b. Good 

c. OK 

d. Poor 

Check the things you liked about this program. 

Field Trips 

Teachers 

Books Stories I read 

Met new People 

Had my eyes/ears checked 

Food 

Immediate Help with my Reading 



13. List anything about the program you did not like, 



a. 
b. 
c. 
d. 



14. List other reading ideas or things that should be added to 
tne program. 



a. 
b. 
c. 
d. 
e. 
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13. Who did you tell about this program? 

Coach Friends 

Preacher Relatives 

Neighbor Other People 



16. Would you like to do a reading program again? 



Yes ■ 

No WHY NOT? 



like'^this?^^^^ ^ friend to go to another reading program 



Yes 
No 



18. What kinds of things do you read at home? 

Religious Material 

Magazines 

Newspapers 

Books (novels) 

Schoc'l Books (Encyclopedias) 

Comic Books 

Don't read at home 

Any other (name some) 



19. When you did not understand something in our class, was it 

Easy for you to ask questions. 

Hard for you to ask questions. 



20. While I was in this reading program, I 

Did my best. 

Didn't care how I did. 

Wish I had tried harder. 



21. Write a sentence describing your favorite experience with 
this project/class. 
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